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Abstract 

This study aims to analyze the influence of parental involvement and 

family support on students' academic achievement. The background of the 

research is rooted in the phenomenon of declining student performance, 

which is not solely caused by internal factors, but also by external 

influences, particularly from the family environment. The research 

employed a quantitative approach using a correlational survey method. 

The sample consisted of 11th-grade students and their parents at SMA 

Islam Al Azhar 7 Solobaru, selected through stratified random sampling. 

Data were collected using a Likert-scale questionnaire to measure the level 

of parental involvement, types of family support, and students' academic 

outcomes, which were assessed through report card scores. The statistical 

analysis revealed a significant and positive correlation between parental 

involvement and students' academic achievement (r = 0.642; p < 0.01), as 

well as between family support and academic achievement (r = 0.599; p 

< 0.01). Multiple linear regression analysis showed that both variables 

simultaneously contributed 51.2% to student academic outcomes. These 

findings indicate that higher levels of parental engagement and stronger 

family support positively influence student learning outcomes. The results 

suggest a need for strengthened collaboration between schools and 

families as a strategic effort to improve educational quality. 

INTRODUCTION  
In the context of today's education, parental involvement and family support are two 

important pillars in supporting student learning success. The phenomena that occur in various 
educational units show that there are disparities in learning outcomes that are not solely 
influenced by internal factors of students, but also by the external environment, especially the 
role of parents and the quality of family support. In some areas, there are still many parents who 
completely hand over the learning process to the school, without providing guidance or 
supervision at home. In fact, various studies confirm that parental involvement in children's 
learning activities has a positive correlation with students' academic achievement (Wilder, 2023; 
Musengamana, 2023). 

From 2020 to 2025, there have been many studies that have highlighted this theme in depth. 
For example, research by Tan et al. (2020) found that the academic benefits of parental 
involvement are highly dependent on the family's socioeconomic status. Research by Sengonul 
(2022) showed that parental involvement and family socioeconomic status have a direct impact 
on children's learning outcomes.  

Meanwhile, Otani (2020) emphasized that parental participation needs to be viewed from 
the perspective of the family's culture and value system. Kartel et al. (2022) examined parental 
involvement strategies during online learning, finding that families with a proactive approach can 
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minimize learning loss. In addition, other studies have also strengthened the positive relationship 
between family emotional support and students' learning motivation (Zhang et al., 2020; Chung 
et al., 2020; Gross et al., 2020). 

Several other studies are also important to note: Poon (2020), Liu & Sulaimani (2020), 
Goodall & Montgomery (2023), Naite (2021), Kim (2020), Berkowitz et al. (2021), and Bartolome 
et al. (2020) highlight various dimensions of engagement, such as home-school communication, 
academic control, and emotional warmth. Nadya & Pustika (2021) show that family motivation 
during the COVID-19 pandemic is a crucial factor in the success of online learning. Ribeiro et al.'s 
(2021) research also highlights the challenges and opportunities for family engagement during 
the pandemic. With a total of more than 30 scientific articles, it is increasingly clear that the 
variables of parental participation and family support are important determinants of student 
learning outcomes. 

However, from these various studies, there is still a significant research gap. The majority of 
studies focus on parental involvement in general or only look at it from the perspective of student 
perception, without integrating the relationship between parental participation and family 
support simultaneously as predictors of learning outcomes. In addition, there are not many 
studies that examine parental involvement in the context of public schools in developing areas, 
especially those studied through a comprehensive quantitative correlational approach. Also, most 
studies have not explored the differences in the effects of instrumental and emotional support 
from families on student learning outcomes. 

This study is here to fill the gap. The novelty of the study lies in the simultaneous integration 
of parental participation in formal and informal educational activities and forms of family 
support, both emotional and material, towards students' academic achievement. This study also 
uses a quantitative approach with correlation techniques that allow for objective and measurable 
analysis of variable relationships. 

The main objective of this study is to analyze the extent to which parental participation and 
family support simultaneously affect student learning outcomes. Specifically, this study aims to: 
(1) determine the level of parental participation in children's education; (2) identify the form and 
intensity of family support; and (3) evaluate the contribution of both to student learning 
outcomes. Thus, this study is expected to provide a scientific basis for making family-based 
educational policies. 

The benefits of this study are divided into two, namely theoretical and practical benefits. 
Theoretically, this study enriches the literature review in the field of educational administration 
and family educational psychology. While practically, the results of this study can be used by 
schools in designing effective communication strategies with parents, as well as being a reference 
for parents in increasing their involvement in the child's learning process. This study is also a 
consideration for the government in formulating community-based education policies. 
 

METHOD 
This study uses a quantitative approach with a correlational survey method. This approach 

was chosen because it is able to explain the relationship between independent variables (parental 
participation and family support) and dependent variables (student learning outcomes) 
statistically (Creswell & Creswell, 2018). The correlational model allows researchers to analyze 
the strength and direction of the relationship between measurable variables, in accordance with 
the objectives of this study. 

 
Location and Subject of Research 
The study was conducted at SMA Islam Al Azhar 7 Solobaru. The subjects in this study were 

grade XI students and their parents. The proportional stratified random sampling technique was 
used to ensure representation of each stratum, both based on the type of school (public/private) 
and the economic background of the parents. The number of samples was determined using the 
Slovin formula with an error rate of 5%. 

Data collection technique 
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Data were collected using a closed questionnaire instrument, with a five-point Likert scale. 
The questionnaire to measure parental participation was compiled based on dimensions from 
Epstein (2001), such as involvement in school activities, home learning support, and 
communication with teachers. For family support, indicators include emotional support, financial 
support, and motivational support (Otani, 2020; Chung et al., 2020). Student learning outcomes 
were measured through the average report card grades and semester exam results as cognitive 
indicators. 

The instrument was validated in terms of content by three education experts and tested for 
reliability using the Cronbach's Alpha coefficient. An alpha value ≥ 0.70 is considered to indicate 
good reliability (Tavakol & Dennick, 2011) 

 
Data Analysis Techniques 
The data obtained were analyzed using the Pearson Product Moment correlation test to test 

the relationship between variables. In addition, multiple linear regression analysis was carried 
out to determine the relative contribution of parental participation and family support to student 
learning outcomes. The classical assumption test (normality, multicollinearity, 
heteroscedasticity) was carried out before the regression analysis to ensure the validity of the 
statistical model used (Macana et al., 2025). Data processing was carried out with the help of SPSS 
software version 26 

 

RESULTS 
Based on the results of data analysis using the Pearson Product Moment correlation test and 

multiple linear regression, it was found that there was a positive and significant relationship 
between parental participation and family support with student learning outcomes. The 
correlation coefficient value between parental participation and learning outcomes was r = 0.642 
with p <0.01, which indicates a strong and significant correlation. Meanwhile, family support has 
a correlation coefficient of r = 0.599 with p <0.01, which also indicates a strong relationship. The 
results of the multiple linear regression analysis showed that the variables of parental 
participation and family support simultaneously contributed R² = 0.512, meaning that both 
variables explained 51.2% of the variance in student learning outcomes. 

In more detail, parental participation in assisting learning at home, attending school 
activities, and building communication with teachers has been proven to significantly affect 
students' academic achievement. Meanwhile, family support including providing motivation, 
learning facilities, and emotional stability at home contributes to students' concentration and 
readiness in receiving learning. The classical assumption test also shows that the data meets the 
requirements for normality, there is no multicollinearity or heteroscedasticity, so the regression 
model is suitable for use. 

 

DISCUSSION 
The results of this study reinforce previous findings that emphasize that parental 

involvement and family support are crucial factors in shaping students' academic achievement. 
In line with the findings of Wilder (2023) and Musengamana (2023), parental participation 
contributes significantly to students' learning outcomes, both through academic control, physical 
presence, and providing psychological support. These results are also supported by research by 
Tan et al. (2020), which states that the benefits of parental participation will be more pronounced 
if it is carried out actively and in a targeted manner, regardless of economic background. 

This study is also consistent with the studies of Liu and Sulaimani (2020) and Otani (2020), 
which emphasize the importance of communication between home and school in creating 
learning harmony. Structured parental participation has been shown to have a positive effect on 
children's learning attitudes, strengthen their self-confidence, and form a stable learning routine. 
Family support, as emphasized by Chung et al. (2020), is not only in the form of material, but also 
emotional support such as warmth, attention, and active involvement that strengthens children's 
psychological stability. 
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These results are also relevant to the research results of Kartel et al. (2022) during the 
pandemic, which showed that families with high involvement were able to reduce learning loss. 
On the other hand, family support in the form of learning facilities and supervision of online 
activities has been shown to be a strong predictor of learning outcomes, as shown by Ribeiro et 
al. (2021). In Indonesia, Nadya and Pustika (2021) found that students who received a conducive 
learning atmosphere from their families showed better learning persistence. 

In a broader context, these results are also in line with the findings of Gross et al. (2020) who 
explained that a shared understanding between teachers and parents regarding the form of 
involvement is very important in supporting children's comprehensive learning. Kim (2020), in a 
study in East Asia, also emphasized that parental involvement must be adjusted to the cultural 
context and dynamics of each family, so that meaningful participation is more important than 
mere symbolic presence. 

Furthermore, the contribution of the variables of parental participation and family support 
which reached 51.2% to student learning outcomes in this study indicates that external factors 
from the family have a significant influence that cannot be ignored. This confirms Epstein's theory 
(2001) and Bronfenbrenner's bioecological model, where the microsocial system (family) is the 
main environment that shapes children's cognitive development. Thus, strengthening family-
school relations and increasing parental awareness of their role are key to improving students' 
academic achievement. 

Overall, the findings of this study provide strong empirical evidence that the synergy 
between parental participation and family support not only has an individual effect, but also has 
a significant combined effect on improving student learning outcomes. Therefore, these results 
strengthen the urgency of a more family-community-based education policy and support the 
active involvement of parents at all levels of education. 
 

CONCLUSION 
Based on the results of the research that has been conducted, it can be concluded that 

parental participation and family support have a very significant role in student learning 
outcomes. Parental participation, which includes involvement in school activities, home learning 
assistance, and active communication with teachers, has been shown to contribute to improving 
students' academic achievement. Likewise, family support, both in emotional forms such as 
attention and motivation, and material support such as the provision of learning facilities, has a 
positive influence on students' readiness and enthusiasm for learning. Statistical analysis shows 
that both variables simultaneously contribute more than 50% of the variation in student learning 
outcomes, indicating that the family environment is an important determinant in educational 
success. Therefore, strengthening parental involvement and paying attention to the quality of 
family support are strategic steps to improve the quality of education as a whole. 

Recommendation 
Based on these findings, several recommendations can be put forward. For schools, it is 

recommended to build more effective and intensive communication with parents, for example 
through regular meeting forums, digital media, or short training for parents on how to accompany 
children in learning. Schools can also develop partnership programs that encourage active 
parental involvement in students' academic and non-academic activities. For parents, it is 
important to realize that their involvement is not enough to just meet the material needs of 
children, but also need to provide attention, motivation, and create a home environment that 
supports the learning process. Meanwhile, for the government or policy makers, it is necessary to 
formulate programs that encourage family involvement in education, including parent literacy 
campaigns and the preparation of family-friendly school regulations based on collaboration 
between home and school. 

 
Suggestion 
The suggestions that can be given for further research are to expand the scope of variables, 

not only limited to family factors, but also considering the influence of the social environment, 
peers, and the quality of teaching at school. Furthermore, the use of a mixed methods approach is 
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recommended to explore deeper qualitative data, such as students' and teachers' perceptions of 
effective forms of family support. Longitudinal research is also needed to understand the long-
term impact of parental participation on children's academic achievement from level to level. In 
addition, it is important to adjustthe research instrument to the local cultural context so that the 
research results are more relevant and can be applied widely in various regions of Indonesia. 
Thus, the research results can be used optimally to increase synergy between families and schools 
in achieving national education goals. 
 
REFERENCES 
Abu Bakar, K., & Saad, N. (2021). Digital parental involvement and academic outcomes during remote 

learning. Malaysian Journal of Learning and Instruction, 18(1), 25–42. DOI 
Al-Ani, W. T., & Ismail, S. A. (2023). Parent engagement and its impact on student retention and 

performance. Journal of Education and Learning, 12(2), 99–110. DOI 
Ayllón, S., & Lado, S. (2025). More than Just Lunch: School-Meal Subsidies and Language Proficiency. IZA 

Discussion Paper. https://docs.iza.org/dp17631.pdf 
Bartolome, MT, Mamat, N., & Masnan, AH (2020). Exploring Kindergarten Teachers' Perspectives in 

Parental Involvement in the Philippines. Southeast Asia Early Childhood,ERIC Link 
Berkowitz, R., Astor, R. A., & Pineda, D. (2021). Parental involvement and perceptions of school climate in 

California. Urban Education.https://doi.org/10.1177/0042085916685764 
Blessing, K. C. (2025). Creating authentic school-family-community partnerships in urban parochial 

settings. ProQuest Dissertation. 
https://search.proquest.com/openview/c79752bd3d78b4eff2c0384b8aa6b3c0 
Chen, H. J., Lin, H. I., & Chen, P. Y. (2025). The relationship of parent involvement, motivational resilience, 

flourishing, and academic performance. Bulletin of Educational Research, NTNU Taiwan. 
https://scholar.lib.ntnu.edu.tw/zh/publications/the-relationship-of-parent-involvement-
motivational-resilience-fl 

Chung, G., Jensen, T.M., & Lanier, P. (2020). Parental involvement and adolescents' academic achievement: 
Latent of maternal and paternal warmth. Family Process, 59(1), 227–
244.https://doi.org/10.1111/famp.12450 

Colon, G. (2025). Home language connections: Understanding families’ Spanish language practices. 
Doctoral Dissertation, Rutgers University. https://rucore.libraries.rutgers.edu/rutgers-lib/74018/ 

Cui, B., Jiao, W., Gui, S., Li, Y., & Fang, Q. (2025). Innovating physical education with AI. Frontiers in 
Psychology.https://doi.org/10.3389/fpsyg.2025.1490966 

De Lorenzo, A., Settanni, M., & Lattke, L. S. (2025). PE-Iv (Panorama Education-Italian version): Validation 
of 5 scales toward SEL in Italian schools. Frontiers in Psychology. 
https://www.frontiersin.org/articles/10.3389/fpsyg.2024.1541416/full 

Epstein, J. L. (2001). School, Family, and Community Partnerships: Preparing Educators and Improving 
Schools. Westview Press. 

Ghanbarzadeh, R., & Forghani, M. (2021). Examining the effect of family involvement on primary school 
achievement. Contemporary Educational Psychology, 67, 101986. DOI 

Gross, D., Bettencourt, A. F., Taylor, K., & Francis, L. (2020). What is parent engagement in early learning? 
Depends who you ask. Journal of Child and Family Studies, 29(2), 365–
378.https://doi.org/10.1007/s10826-019-01680-6 

Hassan, A. H., & Kamarudin, S. (2022). Strengthening family-school partnerships to improve low-
performing students’ outcomes. Asian Journal of University Education, 18(4), 91–104. DOI 

Inan, S., & Harris, Y.R. (2025). Beyond the home: Rethinking heritage language maintenance as a collective 
responsibility. Frontiers in Psychology.https://doi.org/10.3389/fpsyg.2025.1616510 

Jamaludin, N. S., & Yasin, M. H. M. (2023). The role of family support in inclusive education of secondary 
school students. International Journal of Academic Research in Progressive Education and 
Development, 12(1), 117–130. DOI 

Kim, S. W. (2020). Meta-analysis of parental involvement and achievement in East Asian countries. 
Education and Urban Society, 52(2), 205–225.https://doi.org/10.1177/0013124519842654 

Lin, L., & Chen, Y. (2022). Family socioeconomic status, parenting, and adolescent academic achievement in 
China. International Journal of Educational Development, 91, 102578. DOI 

Macana, E.C., et al. (2025). Do children study longer depending on their parents' level of engagement? 
EconomyA.https://doi.org/10.1108/econ-07-2023-0124 

https://files.eric.ed.gov/fulltext/EJ1271929.pdf
https://doi.org/10.1177/0042085916685764
https://doi.org/10.1111/famp.12450
https://www.frontiersin.org/journals/psychology/articles/10.3389/fpsyg.2025.1490966
https://doi.org/10.1007/s10826-019-01680-6
https://www.frontiersin.org/journals/psychology/articles/10.3389/fpsyg.2025.1616510
https://doi.org/10.1177/0013124519842654
https://www.emerald.com/insight/content/doi/10.1108/econ-07-2023-0124/full/html


 

Page 312 
 

Mazandarani, M. T., Zand, Z., & Hossein, M. (2025). Predicting student academic performance: A machine 
learning approach and feature analysis. Interdisciplinary Journal of Virtual Learning in Medical 
Sciences. https://journals.ut.ac.ir/article_100666_85d30282688b8a513635dfd93b24a5fe.pdf 

Musengamana, I. (2023). A Systematic Review of Literature on Parental Involvement and Its Impact on 
Children's Learning Outcomes. Open Access Library Journal, 10, 
e128588.https://www.scirp.org/pdf/oalibj_2023102516543761.pdf 

Naite, I. (2021). Impact of parental involvement on children's academic performance. IOP Conference 
Series: Earth and Environmental Science, 690(1), 012064.https://doi.org/10.1088/1755-
1315/690/1/012064 

Otani, M. (2020). Parental involvement and academic achievement among students. Asia Pacific Education 
Review, 21(2), 203–215. https://doi.org/10.1007/s12564-019-09614-z 

Poon, K. (2020). The impact of socioeconomic status on parental factors in promoting academic 
achievement in Chinese children. International Journal of Educational Development, 77, 102–
112.https://doi.org/10.1016/j.ijedudev.2020.102233 

Raza, S. A., Qazi, W., & Umer, B. (2021). Relationship between parental engagement and students’ learning 
satisfaction. Education and Urban Society, 53(8), 956–978. DOI 

Reyes, R. J., & Martinez, C. D. (2020). Parent expectations and academic resilience. Journal of Child and 
Family Studies, 29(6), 1487–1499. DOI 

Salvador, Y. (2025). Parent-child constructs impacting first-generation Latino college students. ProQuest 
Dissertation. https://search.proquest.com/openview/ad9dd90136c65937adaf05357bc44bdc 

Shiferaw, YG, & Wedi, SA (2025). The practices and challenges of accelerated educational programs. 
Frontiers in Education.https://doi.org/10.3389/feduc.2025.1627475 

Silva, A.D., & Taveira, M.C. (2025). Aspirations for teaching careers: What we need to know and what we 
need to do. Frontiers in Psychology.https://doi.org/10.3389/fpsyg.2025.1525153 

Tan, C. L., & Abdullah, N. A. (2024). Factors influencing parents’ involvement in students’ online learning 
during COVID-19. Education and Information Technologies, 29, 197–212. DOI 

Tavakol, M., & Dennick, R. (2011). Making sense of Cronbach's alpha. International Journal of Medical 
Education, 2, 53–55.https://doi.org/10.5116/ijme.4dfb.8dfd 

Wilder, S. (2023). Effects of parental involvement on academic achievement: A meta-synthesis. In Mapping 
the Field.https://www.taylorfrancis.com/chapters/edit/10.4324/9781003403722-12/ 

 

 

 

 

https://www.scirp.org/pdf/oalibj_2023102516543761.pdf
https://doi.org/10.1088/1755-1315/690/1/012064
https://doi.org/10.1088/1755-1315/690/1/012064
https://doi.org/10.1007/s12564-019-09614-
https://doi.org/10.1016/j.ijedudev.2020.102233
https://www.frontiersin.org/journals/education/articles/10.3389/feduc.2025.1627475
https://www.frontiersin.org/journals/psychology/articles/10.3389/fpsyg.2025.1525153
https://doi.org/10.5116/ijme.4dfb.8dfd
https://www.taylorfrancis.com/chapters/edit/10.4324/9781003403722-12/

