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Abstract

The implementation of kurikulum Merdeka presents a significant challenge,
particularly in developing students' character aligned with the Pancasila
Student Profile. To address this, SMKN 7 Surakarta introduced the
Pancasila Student Profile Strengthening Project (P5) as part of Kurikulum
Merdeka. This study focuses on evaluating the P5 implementation at SMKN
7 Surakarta, specifically its planning stage using the P5 module created by
teachers. The research adopts the CIPP (Context, Input, Process, Product)
method to assess the implementation. A qualitative approach was employed,
analyzing survey data through questionnaires and providing descriptive
explanations of the findings. The study concluded that: 1) teachers
successfully developed a P5 module following module-making principles,
applicable to class X students, 2) teachers enhanced the quality of teaching
material modules, particularly those related to fieldwork practice, and 3)
the P5 module effectively strengthened the implementation of the
independent curriculum. .

INTRODUCTION

Students are faced with the dynamic and complex challenges of the 21st century and era 4.0.
Students need to have character values that are in accordance with the Pancasila learner profile.
This is because these character values will be a strong foundation in facing various challenges and
changes that occur in this era. The Pancasila learner profile includes devotion to God Almighty
and noble character, global diversity, creative cooperation, independence, and critical reasoning.
These six indicators refer to the Indonesian Education Roadmap 2020-2035, which is influenced
by technological, social, and environmental changes that are happening globally (Kearney, 2020:
3). Character values instilled in accordance with the Pancasila learner profile are important in
equipping students with skills that are not only academic, but also moral and ethical which will
be a strong foundation in facing the challenges of the 21st century and era 4.0.

The Pancasila Learner Profile is designed in accordance with the vision and mission of the
Ministry of Education and Culture, which is stated in the Minister of Education and Culture
Regulation Number 22 of 2020 concerning the Ministry of Education and Culture's Strategic Plan
for 2020-2024 (Rusnaini, 2021). Pancasila learners are a representation of Indonesian students
as individuals who continue to learn throughout life, who are expected to have global
competencies and behave in accordance with the values of Pancasila. This profile has six main
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characteristics, namely having faith and piety in God Almighty, having noble character, respecting
global diversity, being cooperative, independent, and having the ability to think critically and
creatively and prioritizing character education (Satria, 2022).

Character education has a significant role in exploring the potential of students and turning
them into individuals who have good morality in accordance with the ideals of Indonesian
Education to realize an advanced, sovereign, independent, and personality Indonesia through the
formation of virtuous Pancasila students. (Mohamad, R. H. 2022). One of the goals to be achieved
through the implementation of the Pancasila Student Profile is to create a millennial generation
that has a strong awareness and commitment to the values of Pancasila (Rusnaini, 2021).

Strengthening the Pancasila learner profile is currently considered as one of the methods that
can be used to strengthen students' character in order to prepare a superior generation in 2045
(Darman, 2017). In addition, the program to expand access to education at all levels also needs to
be carried out on a large scale. However, the implementation of the Pancasila learner profile
strengthening project in primary schools is still not optimal, and this has strong implications for
the character building of students. If the Pancasila learner profile strengthening project can be
implemented optimally in schools, it is expected that the character of students can be formed as
expected (Kahfi, 2022). Indonesian learners are learners who have skills, personality, and
behavior that are in accordance with the principles of Pancasila throughout life. These
characteristics and abilities of Pancasila learners are routinely developed and applied in daily life
by each individual learner through school culture, in-curriculum learning, projects to strengthen
the Pancasila learner profile, and out-of-curriculum activities. (Kemdikbud, 2022).

The P5 module is a learning tool or instrument created with the aim of enhancing the
Pancasila learner profile. The module has been specifically designed to integrate Pancasila
character values into the learning process. Thus, the goal is to form learners who have character
values that are in accordance with the Pancasila learner profile. In addition, Module P5 also
provides clear guidance to teachers in developing learning materials that can strengthen the
Pancasila learner profile. (Directorate General of Primary and Secondary Education. 2019).

Some of the tactics used by a number of schools to strengthen the student profile in terms of
Pancasila are through the establishment of school culture or habits in the school environment,
activities within the curriculum, activities outside the curriculum, and projects aimed at
improving the Pancasila student profile (Sari, N. Y., & Sinthiya, I. A. P. A,, 2022).

This Pancasila student profile consists of six dimensions that include faith, piety to God
Almighty, and noble character, awareness of global diversity, spirit of cooperation, independence,
critical thinking skills, and creativity.

According to Ki Hajar Dewantara, the Pancasila student profile strengthening project
provides opportunities for learners to "experience knowledge" as part of the character building
process, as well as opportunities to learn from their surroundings. Through previous research on
the Pancasila Student Profile Reinforcement Project, teachers act as facilitators who can increase
motivation in face-to-face learning, motivation in cooperation, motivation in creativity, and
motivation for expression. This results in ideas and ideas that have an impact on themselves and
the surrounding environment. (Shalika, 2022).

This study aimed to analyze the module of the Pancasila Learner Profile Strengthening Project
(P5) by teachers. This is due to the importance of P5 planning in the form of P5 modules to ensure
standardization, provide clear guidelines for teachers, increase efficiency in the development of
teaching materials, improve learning quality, and ensure continuity in the delivery of Pancasila
learner profile materials in schools.

2. Method

This study investigates the application of the CIPP (Context, Input, Process, Product)
model in evaluating the implementation of P5 by analyzing the implementation of the teaching
modules used. This method involves creating a questionnaire based on the principles of teaching
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modules, namely by referring to essential indicators, interesting meaningful and challenging,
contextual and relevant, and sustainable.

This research involves the Context stage where the needs of grade X students and the
context of strengthening the profile of Pancasila students are identified. At the Input stage, a
questionnaire is designed with questions that include essential indicators, are interesting and
challenging, relevant to the context, and follow a continuous curriculum. The Process stage
involves using a questionnaire as a data collection instrument to analyze students' understanding
of the teaching module in this project. Finally, at the Product stage, data from the questionnaire
was analyzed to evaluate the effectiveness of the teaching module in strengthening the student
profile of Pancasila. The results of this analysis provide important insights and information for
future development.

This research uses a qualitative approach in which researchers analyze the survey data
that has been collected, then explain the results through descriptions. The CIPP model evaluation
involves four types of evaluation related to: First, identifying goals and priorities by comparing
them with existing needs, problems, and opportunities; Second, evaluating implementation by
comparing it with the plan's objectives and the required budget; Third, assessing the plan's
usefulness; and Fourth, evaluating the plan's success by comparing its results and impact with
the goals set, examining the use of resources, and comparing expenditures and results with
competitors. This evaluation also includes an explanation of the results that limit the use of
human resources, the extent to which the plan has been implemented properly and efficiently
(Stufflebeam & Coryn, 2014, p. 315).

RESULTS

Existing research has attempted to describe and explain the components used as a reference
as a guide to evaluate and analyze the implementation of an independent curriculum. The
research refers to Stufflebeam's thinking. This empirical fact shows that the use of the CIPP model
in the Independent Curriculum Implementation Assessment does not always produce the same
results. The following are the results that can be concluded from understanding related to the
teaching module given to students using 4 indicators, namely: essential; interesting, meaningful
and challenging; relevant and contextual and sustainable.

1. Essential indicators

Essential indicators
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Strongly agree Agree Disagres strongly disagree
m The material presented is important for my competence
B The material presented is not long-w inded

Material presented & easy to understand

Figure 1. Bar Chart of Percentage of Student Response to Module Quality based
on essential indicators

Based on the questionnaire results, on essential indicators with the statement that the
material in the module is important for competence, the percentage of respondents who
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answered strongly agree was 26%, while as many as 72.7% answered agree, 1.3% answered
disagree, and no one answered strongly disagree. The statement that the material presented is
not wordy received a strongly agreed answer of 11.5%, an agreed answer of 81.85, disagreed by
6.7% and no one answered strongly disagree. The material presented is easy to understand,
getting an agree answer response of 16.3%, an agree answer of 77.6%, and a disagree answer of
6.1%. While no respondents answered strongly disagree.

2. Indicators of interesting, meaningful and challenging

Interesting and challenging

100

oz
50 i
|
|

g ol = —
o
Az

ree Disagres strongly disagree

L
C
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m The material presented is interesting to study even harder
m The material keeps me challenged
The material keeps me motivated

The module is presented interactvely between thefacilitator teacher and
the students

Figure 2. Bar Chart of Percentage of Student Response to Module Quality based
on Interesting and Challenging indicators

Based on the questionnaire results from the interesting, meaningful and challenging
indicators of the teaching material module statement, the percentage of respondents who
answered strongly agree was 20.5%, while as many as 72.1% answered agree, 7.4% of
respondents answered disagree and no one answered strongly disagree. The statement that the
material challenged me received a strongly agree answer from respondents of 16.7%, an agree
answer of 72.7%, and a disagree answer of 10.6%. There were no strongly agree answers from
respondents for this statement. Based on the statement that the material makes me motivated,
the respondents received answers from 28.2% for the answer strongly agree, the answer agreed
by 68.6%, the answer disagreed by 3.2% and no respondents answered strongly disagree. The
module statement is presented interactively between the facilitator teacher and the students and
received answers strongly agreeing from respondents by 15.1%, 78.5 respondents answered
agree, 6.4% of respondents answered disagree and no respondents answered strongly disagree.

3. Relevant and Contextual Indicators
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Relevant to the context
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m Material in accordance with erwvirenmental conditions

B Material in accordance with technological developments
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The material isrelevant to daily life

Material is us=ful for other lessons

Figure 3. Bar Chart of Percentage of Student Response to Module Quality based
on relevant and contextual indicators

Based on the results of the questionnaire on relevant and contextual indicators with the
statement of material in the teaching material module in accordance with environmental
conditions, 17% of respondents answered strongly agree, 77.65% of respondents answered
agree, while the answer disagreed from the respondents was 5.4 and there was no answer
strongly disagree from the respondents. The statement of material in accordance with
technological developments received an answer strongly agreeing by 16.7%, 74.3% of
respondents answered agree, 8.7% of respondents answered disagree while the answer strongly
disagreed by 0.3%. In the statement of material in accordance with everyday life, respondents
who answered strongly agreed by 19.6%, while those who answered agreed by 74%, respondents
with disagreeing answers amounted to 6.4% and there were no strongly disagreeing answers
from respondents. In the statement that the material is useful for other lessons, respondents who
answered strongly agreed by 21.2%, the answer agreed by 73%, disagreed by 4.8% and 1% of
respondents answered strongly disagree.

4. Continuous Indicator

Follow a continuous curriculum

100
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Strongly agree Agree Disagree strongly disagree
mmaer izl continuesthe previous materia
B maer &l is systematic/ coherent
useful material for the next materia

P5 module for stand-alone materis
Figure 4. Bar Chart of Percentage of Student Response to Module Quality based

on Follow a Continuous Curriculum Indicators

Based on the continuity indicator in the module with the material statement continuing the
previous material, the questionnaire results showed that 16.2% of respondents answered

Page 826


https://issn.brin.go.id/terbit/detail/20220820441418411

The 2nd International Conference on Education
Innovation and Social Science, July 2023

ISSN (Online): 2961-9602

strongly agree, 78.3% answered agree, 52% answered disagree and the remaining 0.3%
answered strongly disagree. The statement of the material is systematic / coherent received a
strongly agreed answer from the respondent of 7.3%, the answer agreed by 86.8%, the answer
disagreed by 5.9% and no respondent answered strongly disagree. The statement that the
material is useful for further material was answered by respondents with a strongly agreed
answer of 19.1%, while respondents who answered agreed were 73.1%, 8.5 respondents
answered disagree and the answer strongly disagreed by 0.3%. Module P5 for stand-alone
material received a strongly agreed answer from respondents of 19.1%, an agreed answer of
77.8%, while 3.1% of respondents answered disagree and no respondents answered strongly
disagree.l.

DISCUSSION
Based on the previous explanation of the questionnaire description, it can be concluded
that the average can be found in the table listed below.
Table 1. Table of Student Response to Module Quality
Average score (in percentage)

No. Indicator Strongly Agree Disagree Strongly
Agree Disagree
1. Essential 17,93 77,37 4,70 0
Interesting 20,13 72,98 6,90 0
2. .
and challenging
3 Relevan to 18,63 74,73 6,33 0,33
" the context
Follow a 15,18 79,00 5,68 0,15
4. continuous
curriculum

The majority of respondents (93.99%) considered that each indicator in the principles of
making teaching material modules was appropriate and feasible to use in the learning process.
This survey shows the results of 17.97% of respondents strongly agreeing, 76.02% agreeing,
5.90% disagreeing, and only 0.12% strongly disagreeing with these indicators. These results
indicate that quantitatively, the teaching material module is rated very well based on the
assessment criteria presented by Rusydi and Tien in the book Evaluation of Educational
Programs. The evaluation considers both quantitative and qualitative aspects. The results of this
study are also in accordance with previous research conducted by Mentari Diah Utami et al on
Evaluating the Implementation of the Merdeka Curriculum Using the CIPP Evaluation Model
which shows that the teaching material modules made by teachers have met the criteria for all
indicators. Based on the questionnaire results, it can be concluded that the teaching material
modules made by teachers need special attention to the relevant and contextual principles and
continuous indicators. There are still 0.33% and 0.15% of students who answered strongly
disagree with these two aspects. The material presented in general is relevant and contextual, but
improvements need to be made to make it more relevant and contextual, especially in terms of
material related to field work practice. Attention to sustainable aspects should also be a focus for
teachers in writing or creating teaching material modules in the future.

CONCLUSION

Based on the descriptive results, it is concluded that the learning leadership of the head of
SMKN 7 Surakarta generally applies democratic style, authoritarian style and Laissez Faire in
certain conditions. The development of student leadership through student leadership style can
be seen from the active involvement of students as well as in decision making in the
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implementation of school programs. This is known from the presence of voice, choice and
ownership in the planning and implementation of school programs. Based on the background and
results of the discussion, it can be concluded that the principal's learning leadership has an
influence in developing student leadership. The development of student leadership can be seen
from various programs and achievements of student activities. Principal learning leadership can
build positive cooperation and student leadership through coaching and motivation.

Internal factors that can facilitate the development of teacher performance include adequate
facilities and infrastructure at school, teacher participation in various training and development,
and support and motivation provided by the principal. Some internal factors that can hinder the
development of teacher performance include not maximizing the use of technology due to the
lack of supporting equipment, the existence of teachers with honorary status, financing that does
not support student leadership development activities, teacher discipline problems,
interpersonal challenges, principal policies, principal relations with the community, and lack of
decisive action from the principal.

External factors that can support the development of teacher performance are government
policies that implement competency development programs as well as students' interests and
talents such as training and training, technological advances that make it easier for teachers and
students to access information, and good cooperation between schools and IDUKA. However, the
challenges faced include the lack of financial support for teachers with honorary status and the
large workload of teachers, and there are still some teachers who have not utilized technology to
the fullest.

Based on the results of the above research, it can be suggested that the principal should be
able to build positive cooperation through coaching and motivating students so that student
involvement in various school programs increases, so that student leadership is formed which is
the goal of student development in schools.
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